
RE Curriculum Policy

We believe that knowledge and understanding of Religion is crucial in providing children with the tools to be able to question, investigate and 
critically engage with issues affecting people’s lives throughout the world. 
We hope to develop their understanding of the world around them, recognising and accepting different viewpoints and beliefs, making them tolerant 
and open-minded. 
Varying beliefs and viewpoints (focusing on the main religions of the world but also including non-religious viewpoints) will be taught throughout 
our children’s time at Lawn, building on their knowledge and understanding, as their understanding of the world around them expands. This will 
prepare them for being successful global citizens with a deep understanding of where they fit in the world and how to co-exist with people who 
have different views to themselves. 
By its nature, our RE curriculum will address diversity and identity issues through the investigation of differences and similarities between people, 
places, cultures and beliefs. Our children will develop a sense of identity, value diversity and respect all people and the world around them. 

Our curriculum intent for RE encompasses our six core values. By the time they leave Lawn, our children should feel a responsibility to understand, 
accept and respect people of all religions and viewpoints. They will empathise with all people, regardless of differences in beliefs and viewpoints. 
They will regard teamwork between all people as essential for a tolerant and respectful world. They will use their initiative to foster acceptance of 
and co-existence with others, regardless of beliefs and viewpoints. They will demonstrate integrity, standing up for their own beliefs and the beliefs 
of others if faced with disrespect and a lack of tolerance.

RE explores big questions about life, in order to find out what people believe and what difference this makes to how they live, so that pupils can 
make sense of religion and worldviews, reflecting on their own ideas and ways of living. 

Intent



RE in EYFS Overview

Understanding the World:  This involves guiding 
children to make sense of their physical world and 
their community through opportunities to explore, 
observe and find out about people, places, 
technology and the environment.

Understanding the World Early Learning Goal: 

People, Culture and Communities
Know some similarities and differences between different 
religious and cultural communities in this country, 
drawing on their experiences and what has been read in 
class. 

Autumn Spring Summer

Children will know about similarities 
and differences between themselves 
and others and about different 
cultures and traditions.
Finding out about the cultures and 
religious beliefs of others though 
exploring festival of light through the 
story ‘Little Glow’. Children will 
recognise and describe special times 
or events through the discussion of 
celebrations they have taken part in 
and relate it to stories we hear in 
class.

Children will use their own 
experiences to talk about different 
religious festivals and to discuss these 
in relations to stories read in class. 



Implementation



Implementation

Planning
• Progression documentation for each topic can be accessed via 

Teams in the following folders: ‘Curriculum – Lawn Progression 
Documents’ and on the ‘Subjects’ section of the school website. 

• Lesson slide template can be accessed via Teams in the 
following folders: ‘Curriculum – RE.’

• RE must be taught weekly. 

• The ‘Expressing and Communicating’ section of the progression 
documents should form individual lessons (although they can be 
joined together or split down further depending on the length of 
the term.) 

• Teachers have access to the ‘Derby Agreed Syllabus for Religious 
Education 2025-2030’, which can be accessed via Teams in the 
following folders: RE – 2025-2030. 

• The syllabus has suggested content for each unit of work, which 
can be used to support teaching and learning. 

• -When a specific religion is mentioned, use the standardised icon 
for that religion (see Standardised Icons document on Teams) 



Implementation – Lesson Sequence

Title Slide

- Overall unit key question
- Learning role “We are theologists.” “We are 

rights respecting.” 
- Include rights icons

TED time What can you remember? 

• Retrieval should be based on the A.I summary 
of results from prior end of unit assessments 
delivered through Showbie.

Today’s Learning

- Include the key question for the lesson. 
- Include key knowledge for the lesson. 
- Include key vocab for the lesson. 

Review / Assess / DISCO

Did you know…?

Task Time

This slide can be used any time the children 
have a task to complete

Talk Time

This slide can be used any time the children 
are discussing the lesson / sharing ideas

This slide can be used any time you are 
imparting knowledge to the children. 

How does what we have learnt 
today affect your own beliefs?

You may want to ask a more specific question 
here such as “Having heard the story of The 
Good Samaritan, what sort of person do you 

want to be?” 



Implementation

Subject Specific
• Retrieval tasks should be accessed by all children individually or 

as paired discussion. First lesson of the unit should use retrieval 
from previous unit taught. Subsequent lessons should have a 
retrieval task from the previous lesson. 

• Think: ‘What should children already know in order to access 
this learning?’ (Example A). Ideas for activities available via 
Teams in the following folders: ‘Curriculum – Lawn Retrieval 
Activities’.

• Written information (declarative knowledge) on lesson slides 
should be age appropriate and succinct, with icons and duel 
coding used where possible. Details may be included in the notes 
section to ensure correct religious information is being shared. 

• The phrase ‘Christians / Muslims / Hindus / Jewish people / 
Sikhs believe…’ should be used to avoid teaching religious beliefs 
as fact (Example B.) 

• When teaching about a specific belief, it is prudent to say ‘some 
Christians’ etc to avoid generalising within religions (this allows 
children to begin to understand that there are different groups or 
denominations within religions.) 

Subject Specific

Example A

Example B



Implementation

Subject Specific
• Minimum of ONE DISCO question (Example C) should be set per 

unit. Information on theses is available via Teams in the 
following folders: ‘Curriculum – DISCO Questions.’ These should 
be delivered verbally in Y1 and evidenced on lesson slides. 

• DISCO questions should be evidenced on Padlet (Example D) in 
Y2-Y6.  An example answer and sentence stems should be 
pinned at the top of the Padlet. 

• A link to the Padlet should be included on Showbie (Example E). 
This should also include the question and the sentence stems. 

Subject Specific

Example C

Example D

Example E



Implementation

Enrichment

• Educational visits and visitors to school are 
linked with the sequence of learning provided 
in the curriculum documentation. Each year 
group has a ‘RE visit’ to a place of worship / 
the Open Centre, as well as whole school 
opportunities. 

• These are planned and booked at the 
beginning of the academic year by the RE Lead 
and included on our whole school yearly 
enrichment overview. This can be accessed via 
Teams in the following folders: ‘Educational 
Visits and Enrichment – Enrichment 
Overviews’. 

• All activities and photographic evidence from 
enrichment should be uploaded to an 
assignment on Showbie in the folder for the 
topic. 

Enrichment



Implementation

Inclusion
• Written information (declarative knowledge) on lesson slides 

should be age appropriate and succinct with icons and duel 
coding used where possible. Text should be kept to a minimum. 

• Digital adaptations (dictation; voice notes through Showbie; use 
of A.I to differentiate texts if required audio and video 
recordings). 

• Pupils from vulnerable groups might receive pre-teaching 
sessions of key vocabulary and/or key concepts.  

• Differentiated tasks / outcomes may be required in some cases. 

Environment
• There is no specific requirement to include features linking 

with RE within the physical classroom environment.

• There is a whole school RE display (maintained by the RE 
lead) in the Smedley Hall, showcasing the RE teaching and 
learning, as well as the enrichment opportunities. 

• There is a bookcase in the Y3/4 area (maintained by the RE 
lead) with religious texts, books and artefacts for children to 
explore. 



Impact

Evidencing on Showbie

• Clear sequence of assignments with a simple title 

and DISCO questions labelled (Example A). 

• Within each assignment, list tasks with a brief 

description of each for context (Example B). 

• Resources and links clearly labelled within each 

assignment. 

• Outcomes, both scanned from curriculum books and 

digital, should show: evidence of high expectations 

set; evidence of teacher modelling; and evidence of 

marking and feedback when appropriate. 

• There should be an ‘Enrichment’ assignment 

evidencing any tasks / photos from educational 

experiences organised as part of the unit. 

Evidencing on Showbie

Example A Example B



Impact

Marking and Feedback

• Marking and feedback should be appropriate to the task. 

As we follow a live marking and feedback policy, 

individualised written comments can be kept to a 

minimum. However, there should be evidence of the 

impact of live marking in pupil outcomes. 

• TED / CUPS evident on Showbie as per the marking and 

feedback policy. 

• TED / CUPS used in books showing evidence of live 

marking prior to scanning onto Showbie. 

• Evidence that children are being praised for good work.  

• Evidence that children are editing and improving when 

necessary (developmental marking).

• Where whole-class marking and feedback has been 

provided, this should be clearly referenced. 

• Children can use their purple pen tool for making edits / 

corrections. 

• Feedback on outcomes delivered through Padlet would be 

fed back live as a class, e.g. DISCO questions. 

Marking and Feedback

Example A 



Impact

Digital

• Padlet links shared on Showbie for easy access for 

children and curriculum monitoring. 

• Keynotes / screenshots etc of digital outcomes 

should demonstrate high expectations of 

presentation and evidence, where appropriate, of 

marking and feedback. 

• Non-written outcomes, e.g. role-play, should be 

video files (not photos) to give context. 

Digital



Impact

Summative Assessment

• End-of-unit quizzes set on Showbie 

to inform retrieval. Use the A.I 

function to analyse the results and 

provide feedback on misconceptions 

for further retrieval or review 

(Example A).

• Summative assessment task at the 

end of each topic, e.g. balanced 

argument, Podcast, presentation, 

role-play, etc. Children as experts 

(Example B).

• Assessment judgments made on 

Insight Spring 1 and Summer 1. 

(MET, NOT MET) based on all 

evidence collated.

Summative Assessment

Example A 

Example B

This is a work in progress, as we need to 
write the quizzes!



Impact

Monitoring

• Curriculum impact monitoring conducted twice per 

year using school format. 

• Triangulation of evidence that could include: pupil 

voice, analysis of pupil outcomes on Showbie, pop-

ins, learning walk, meet the teacher 

(formal/informal), lesson study, team teach or 

sharing good practice (through observation).

• Things to celebrate, things to be aware of, things to 

be concerned about, will be reported to SLT to 

discuss next steps.

• Monitoring form available via Teams in ‘Monitoring 

folder. 

Monitoring


