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Before you plan the lesson, plan the sequence of learning 
 

 

Expectation 
The sequence of learning for the entirety of each 3-week writing unit is planned and set out using 

this planning format (amended for KS1).  The WCR lessons are sequenced alongside (Y2 to Y6).  

These will be uploaded to TEAMS to assist with monitoring of English lessons.  The first two 

columns are your guidance and are therefore not to be changed – you fill in the third (Writing) and 

fourth (WCR) columns (Y1 only complete a ‘writing’ column). 

 

 
 

Rationale:  

 
1. To support logical progression through each 3-week writing unit. 

 

2. To provide a framework to guide you as to what to include / use as a teaching strategy at 

each stage of learning within the 3-week unit’ 

 

3. Anyone covering the lesson will be able to see which writing (and reading) lesson the class is 

up to (the plan is to be displayed on a planning wall). 

  



 
 

 



 
 

 Year 1 Writing Sequence 

 

 

 

 

  



 
 

Year 1 Writing Sequence  

 

 

 

 

 



 
 

 

THREE WEEK WRITING UNIT – Y2 and KS2 

  

Year Group: 

Unit: (Purpose)    

Primary Text: (Title and Author)                                                                      Term:  

 

 Writing Purpose Suggested Activities Sequence of 
Learning - Writing 

WCR 
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HOOK / PURPOSE / 
AUDIENCE 

 Engage children through 
a launch activity  

 Identify purpose of writing 
and share outcome  

 Identify authentic 
audience 

 Complete launch activity: trip, drama, 
high quality text, video stimulus etc.  

 Share purpose of outcome with 
children and the audience they will be 
writing to. 

 Create success criteria using 
expanded box method, which relates 
criteria to intended effect on reader. 

 Map out the writing journey over the 
unit so that children are clear how 
their skills will develop. 
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SATURATE & 
DECONSTRUCT  

 Immerse children in a 
range of high-quality texts 
that exemplify the 
purpose of the writing and 
provide an expert 
knowledge of the subject.  

 Analyse texts by exploring 
the organisation, text and 
language features. 

 Through shared reading, provide 
children with high quality extracts that 
exemplify the purpose of their writing 
project. 

 Through shared reading and topic, 
develop background knowledge to 
encourage expert understanding of 
the subject. 

 Read as writers and explore a range 
of texts that exemplify the criteria they 
will be using. 

 Research and make notes to develop 
subject knowledge using 
encyclopaedias, iPads, and laptops. 

 Taught vocabulary lessons. 
 Explore content through film and 

drama. 
 Make word banks / develop 

vocabulary walls.  
 Box-up texts to show structure and 

summarise important information. 
 Explore layout and organisation of 

exemplar texts. 
 Compare and contrast extracts to 

analyse authorial intent and identify 
similarities/differences. 

 Add features to working walls / 
exemplification of success criteria. 
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DABBLE  

 Rehearse ideas through 
short, focussed activities: 
experiment, choose, 
practise and play with the 
language features. 

 Use 4 sentence activities referred to in 
The Writing Revolution that develop 
sentence understanding: scrambled 
sentences, sentence types, 
fragments, correcting run-ons.  

 Use 5 sentence activities referred to in 
The Writing Revolution that develops 
sentence construction: 
because/but/so, subordinate clauses, 
appositives, sentence combining, 
sentence expansion. 

 Short, focussed activities that allow 
children to practise using the features 
identified in the success criteria. 

 Vocabulary sessions. 
 Grammar taught in context, 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



 
 

 

 
 Writing Purpose Suggested Activities Sequence of Learning - 

Writing 
WCR 
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PLAN  

 Outline organisation 
of main ideas. 
Create a boxed plan 
of paragraphs. 

 Plan introductions, 
conclusions and 
topic sentences. 

 Create outline of text structure 
e.g. using story mountain, boxed 
up plan, planning ladder, etc). 

 Practise organising ideas within 
paragraphs. 

 Write ideas as notes into a boxed-
up plan. 

 Write introduction and conclusion 
using The Writing Revolution’s 
three sentence activity. 

 Write topic sentences for 
paragraphs. 

  

DRAFT  

 Draft ideas after 
sufficient modelling 
and worked 
examples provided 
through shared and 
guided writing. 

 Cold write paragraphs. 
 Shared and guided write 

paragraphs to model key features. 
 Model converting main ideas from 

boxed-up plan (using planning 
ladder) into expanded sentences 
to make paragraphs.  

 Children given opportunity to draft 
their paragraphs. 
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REVISE & EDIT  

 Revise to improve 
the way the writing 
sounds: expanded 
sentences, remove 
information, 
substitute words 
and phrases or 
change the order of 
information.  

 Edit to improve the 
way the writing 
looks: adding capital 
letters and 
punctuation and 
checking their 
spelling. 

 Use ARMS to focus children on 
revising their writing – add, 
remove, move and substitute. 

 Use COPS to focus children on 
editing their writing – 
capitalisation, organisation, 
missing punctuation and spellings. 

 Provide opportunity for children to 
edit and revise e.g. improvement 
flaps, tracing paper over draft, 
photocopied draft, coloured pens, 
highlighters etc.  Opportunities to 
peer assess work. 

 Respond to feedback from peers 
and adults. 
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PUBLISH  

 Fulfil the purpose of the 
writing and provide time for 
target audience to read the 
final piece. 

 Provide children with opportunity to complete 
final copy of writing following improvements 
i.e. typed, copied into best. 

 Allow time for writing to be read and 
celebrated by identified audience. 

  

 

 

  



 
 

Reducing cognitive load with our teaching and learning strategies 

 

Expectation 
The documents mentioned in the ‘Suggested Activities’ column of the planning pro forma will be used 

and / or produced to support children’s learning and progression. 

 

Rationale:  
1. To ensure consistency across year groups and from one year group to the next. 

 

2. To reduce children’s cognitive load – they will be able to focus on the content of each document 

they are given and the teaching slides (because of familiarity) and understand how they are 

expected to learn with them.  

 
  

Lesson Slides 

          
Writer’s toolkit 

 
 

Boxed up success criteria 

 

 
 

Model text 

 

Boxed-up planning (ladder) 

 

Follow the flow chart for the sequence of 

lesson slides for each lesson.  Flow-chart 

shown later in this document and saved in 

TEAMS – English – Writing – Individual 

Writing Lesson. 



 
 

PLANNING THE 3-WEEK WRITING UNIT STEP-BY-STEP 
STEP 1 
When you produce your ‘Curriculum on a Page’ document for each half term, you will need to use the ‘Writing 
For A Purpose’ guidance to choose the genre and purpose for the two pieces of published writing for that half 
term.  This document is included in the PSG Transform Writing Project document and is also on TEAMS.  You’ll 
also order your class texts from the ELS and will have ordered some texts through the school Amazon account. 

 

        
                    
 

STEP 2 
Choose which elements to focus on for your writing unit – this is the majority of the information that you will use to 
populate the Boxed-up Success Criteria and Writer’s Toolkit documents.  Refer to your year group’s section of the 
Trust Writing Progression document to ensure you’re focusing on the correct elements – this is essential. 
 

                       
 

In Year 5 we usually choose 6 (in addition to our ‘Everyday Writing Toolkit’ and ‘Vocabulary’) - one or two of these 
are often repeated e.g. conjunctions.  Lower year groups will need to choose fewer.  Your grammar / punctuation 
choices included on your Writer’s Toolkit will inform your skills sessions in Week 2 of the writing unit.  With this 
example (Appendix 3), in Y5 we spent the greater amount of skills time learning about relative clauses and how to 
use them.  We also looked at the other elements, but because these were ‘revisits’, we didn’t need to spend as 
much time on these as we did with relative clauses. 
 
The Writer’s Toolkit is then used to inform how the Boxed-Up Success Criteria document is populated.  This is 
created as a paper document and recreated on the English Display.  Children are encouraged to add to these 
documents if they come across any vocabulary to be ‘magpied’ from their reading. 
 

 



 
 

 

STEP 3 
Plan the entire sequence of learning using the pro forma in Appendix 2.  Consider how your WCR can support each 
writing session.  It is useful to have these sessions alongside each other – it may be that you require a longer writing 
session, so your English T & L for that day will not include a full WCR session.  

 

 
 
Hook: to engage the children in the task through a launch activity. 
Purpose: there is a clear, often authentic purpose to the outcome of the writing. 
Audience: the children are clear who they are writing for and this too is authentic. 
Saturate: immerse children in a range of high quality texts which show them the purpose of the writing and 
provide expert knowledge of the subject. 
Deconstruct: children are given opportunities to analyse texts by exploring the organisation, text and language 
features. 
Dabble: children rehearse ideas before writing. 
Plan: children are taught how to write the introduction and conclusion and follow a guide (boxed up planning). 
Draft: use model texts to support the children’s drafting of their ideas.   
Revise: plan activities to allow children to improve how their writing sounds – e.g. expanding sentences, 
substituting words / phrases, changing the order of information.   
Give live 1:1 feedback as well as whole-class feedback.   
Edit: children are taught how to improve how their writing looks, e.g. use of the ‘Everyday Writing Toolkit’, peer-
assessment for spelling, etc. 
Assess: end of year standards are used to assess children’s attainment at this point.  This informs the end of term 
assessment. 
Publish: children produce a final version of their writing, to be displayed e.g. in the classroom for children to 
choose to read during DEAR or alongside the topic display in the corridor. 

Step 4 
Create your model texts, with the main one being set at a GDS level.  We must be clear with setting out and 
displaying our high expectations for all children’s writing and ensure that we don’t unknowingly create any artificial 
‘ceilings’ to what they can achieve.  The majority of our children will do whatever is necessary to meet what they 
perceive to be their teacher’s requirements of their work and, if we share only EXS examples of writing, we could 
potentially be inadvertently ‘teaching’ our children that this is all that we require of them.   

 

Step 5 
Lesson slides – see the flow chart on the next page for the sequence within lessons.   

 



 
 



 
 

 

THE LEARNING ENVIRONMENT FOR WRITING 

Boxed-up success criteria – duplicate the paper version that you create during 
your planning phase. 
 

 
 

Working walls – use your washing line to display additional vocabulary, phrases, 
learning from skills sessions, etc.  It should in effect provide a ‘time line’ of 
learning for that writing unit. 

CEW mats for your year group and all previous year groups should be in your 
table box and children should regularly be guided to refer to it.   

Homophones and regularly misspelled words to be clearly displayed around the 
classroom (and referred to). 

Handwriting – displayed on a window and small versions in table boxes.   
 

Everyday Writing Toolkit – exemplified on a classroom display as well as taking 
a section of each writing unit’s ‘Writer’s Toolkit’.  This is what we expect from our 
children regardless of what they’re writing or where they’re writing it (e.g. writing 
in maths books should use correct spellings, punctuation, capitals, etc). 

Right-on Writing – display writing from any book which exemplifies a range of 
excellent writing from pupils. 

Primary and Secondary Texts – displayed clearly and available for children to 
use if they wish to ‘magpie’ vocabulary or ideas for their writing.  Wide range 
sourced from the Education Library Service and purchase organisations. 

 

  



 
 

The Writing Revolution 
The Writing Revolution is referred to in the ‘Discover’ section of the 3-week writing 
unit  

 
Scrambled Sentences 
While they rearrange jumbled sequences of words into correctly punctuated and capitalised 
sentences, pupils can develop and hone their grasp of a complete sentence and reinforce their 
knowledge of the rules of punctuation and capitalisation.  The best type of sentences to use 
include statements, questions and exclamations (avoid using commands). 
 
Examples, including ideas for support:  
 

away yellow the did bird why fly 
Why did the yellow bird fly away 
 
divided twenty-one . equals by seven three  
Twenty-one divided by three equals seven. 
 
Apples Tim  , oranges bought . and bananas 
Tim bought apples, oranges and bananas. 

Sentence run-ons 
An all-too-frequent problem in children’s writing!  When you first start doing this, ask the children 
to read the sentence aloud, without pausing, and then ask the class what’s wrong with it.  After 
doing this a few times, you can just put run-ons on the board and have children correct them 
without hearing them read aloud.  This is something that you can do regularly (daily) until children 
have stopped using run-ons.  Here are the methods you could teach your pupils to use to avoid 
sentence run-ons: 
 

1. Choose a suitable conjunction. 
2. Use a dash. 
3. Use a colon (the second phrase has to explain the first). 
4. Create two separate sentences. 

 
The sunlight was totally blocked out the sky was full of polluting smoke from the mills’ chimneys. 

 The sunlight was totally blocked out - the sky was full of polluting smoke from the mills’ 
chimneys. 

 The sunlight was totally blocked out: the sky was full of polluting smoke from the mills’ 
chimneys. 

 The sunlight was totally blocked out because the sky was full of polluting smoke from the mills’ 
chimneys. 

 The sunlight was totally blocked out. The sky was full of polluting smoke from the mills’ 
chimneys. 



 
 

Sentence types 
All sentences, no matter how complex, can be grouped into these four types: 

 Declarative sentence (statement) 

 Imperative sentence (command)  

 Interrogative sentence (question) 

 Exclamatory sentence (exclamation) 
 
You can use sentence-type activities to teach punctuation – give pupils an unpunctuated 
sentence for them to punctuate.  Another way to use them is to teach vocabulary and for spelling 
practice.  E.g. teaching the spelling of the word ‘beautiful’.   
 

I can see a beautiful sunset. 
What a beautiful sunset! 
Can you see the beautiful sunset? 

 
I’ve also included in this example above how you can ask pupils to change e.g. a statement into a 
question.   

Fragments 
 
A fragment is a group of words that is not a grammatically complete sentence.  Usually a fragment 
lacks a subject, verb or both.  Initially, when you give examples of fragments, it’s best to present 
them verbally rather than in writing.  For example, you might say to the class: 
 

ate a great meal 
 
To guide them to supply a subject, you could follow that up with, “Does that tell us who ate a great 
meal?  How can we make these words into a complete sentence?” 
 
Another example could be: 
 

Robert and Jack 

You might say, “We need to know what they did.  Let’s make this fragment into a complete 
sentence.”  Pupils would then supply a verb (e.g. ate) and continue with a predicate (e.g. a great 
meal) to create a sentence.  When you make up fragments, it’s best to anticipate the correct 
responses and be sure that your pupils have the knowledge they need to correct them. 

Written practice  

Example 1: you could give pupils a list that includes fragments and complete sentences and have 
them mark these sentences with an S or an F for fragments.  An extension / challenge could be 
for pupils to convert fragments into sentences, adding the correct punctuation and capitalisation. 

Example 2: pupils find and correct fragments that are embedded in text.  They could underline 
the fragments and turn them into complete sentences.   

A colonist’s outfit began with underwear.  But underwear wasn’t what you might expect.  
All colonial men wore long-sleeved white undershirts that reached their knees.  Women 
and children wore shifts instead of. A shift was a long-sleeved dress that fell below the 
knees.  No one bothered with boxers or briefs.  Underwear wasn’t common in America 
until. 

After the children have underlined the fragments, they can then convert them to complete 
sentences.   



 
 

DEVELOPING SENTENCE CONSTRUCTION 

Because, but, so 
This is a great illustration of how an exercise that seems simple can actually require pupils to think 
analytically.   
 
Here’s how it works: give your pupils a sentence stem – the beginning of a sentence – and ask 
them to turn it into three separate sentences, using each conjunction in turn.  This approach 
requires them to engage in far more specific and focused thinking than just asking them to 
respond to an open-ended question.  Think about the difference between asking pupils, “Why do 
seeds need light to grow?” and framing the task as follows: 
 

Seeds need light to grow because___________________________ 
Seeds need light to grow, but_______________________________ 
Seeds need light to grow, so_______________________________ 

 
Do your pupils know the meanings of each conjunction?  You could explain them this way: 
Because explains why something is true, but indicates a change of direction and so tells us what 
happens as a result of something else – a cause and its effect.  This exercise is a good check of 
our pupils’ comprehension, so it’s a great task to use in WCR. 
 
To start with, it’s advisable to use this task orally, using one conjunction at a time.  Start with a 
simple stem that isn’t based on the content that you’re teaching.  For example: 
 

The teacher was happy … 
 
Responses might include: 
 

The teacher was happy because we listened carefully. 
The teacher was happy but he still gave us spellings to learn at home. 
The teacher was happy so she gave us extra playtime. 

Subordinate Clauses 
A main clause represents a complete thought and can stand alone as a sentence.  For example, 
in the sentence, “The teacher was happy because I did my homework,” “The teacher was happy” 
is a main clause. A subordinate clause does not express a complete thought and could not stand 
alone as a complete sentence.  In the previous example, “because I did my homework” is a 
subordinate clause.  We use conjunctions to connect words, phrases and clauses to help make 
writing clear and linguistically rich.  It also provides more information to the reader. 
 
Here are the subordinating conjunctions that are used most frequently to being written sentences: 
 

before, after, if, when, even though, although, since, while, unless, whenever 
 

To develop pupils’ skill in using subordinating conjunctions, give them introductory subordinate 
clauses that you’ve created and ask them to complete the sentences.  For example: 
 

Although the Industrial Revolution was important ___________________ . 
Before the Industrial Revolution ________________ . 

 
In these examples, you can see that to finish a stem that begins with although, pupils need to find 
contrasting or contradictory information.  When using a subordinating conjunction such as before, 
students need to demonstrate their understanding of the chronology of events.  These are 
excellent tasks, therefore for our history topic lessons! 



 
 

Pupils can practice completing stems based on WCR and the stories that you’re reading.  E.g. 
 

Before Rocket heard the story about the dog, he wanted to know if the dog found the bone. 
After Rocket listened to part of the story, he wanted to know if the dog found the bone. 
When Rocket learned to read, he was excited and proud. 
After emperor penguins build nests, they have babies on the sea ice. 
If sea ice melts, penguins won’t have enough food. 
Before the late 1890s, there were a lot more Adelie penguins 
Since Lennie is nervous about being on his own, George looks out for him. 

 
These sentence stem activities could also be used in maths: 
 

Since one side of the square is 9cm, the other sides must be the same length. 
Although a rectangle has four sides like a square, it only has two lines of symmetry. 

 

Appositives 
 
An appositive is a second noun or a phrase or clause equivalent to a noun that is placed beside 
another noun to explain it more fully.  For example: 
 

New York City, the largest city in the United States, is a major tourist attraction. 
 
In that sentence, the appositive is ‘the largest city in the United States.’  
 
In addition to sentence types and subordinating conjunctions, appositives are a third strategy that 
can help pupils compose complex and interesting topic sentences when they write. 
 
To introduce appositives, give pupils examples of sentences containing them and have them 
underline the appositives.  When creating examples, for these activities an appositive should not 
include a verb. 
 
To help pupils identify appositives in a sentence, tell them that it’s a phrase that can be removed 
or covered up without making the entire sentence incomplete.  If we omitted the phrase, “the 
largest city in the United States,” in the previous example, we would still have a complete 
sentence: New York City is a major tourist attraction.   
 
You could also tell pupils that an appositive defines or describes a person, place or thing.   
 
If pupils were learning about Antarctic explorers, you might give them the following: 
 

Robert Falcon Scott, ________________ , led two expeditions to Antarctica. 
 
Pupils might answer: 
 

Robert Falcon Scott, a Royal Navy Officer, led two expeditions to Antarctica. 
  



 
 

Sentence Combining 
This strategy does the following: 
 

Teaches grammar and usage. 
Encourages pupils to produce more complex sentences. 
Enables pupils to see various options for crafting sentences. 
Exposes pupils to varied writing structures and enhances syntactic flexibility. 
Helps pupils focus on what is important to include in a sentence. 
Improves fluency in writing. 
 

Pupils are given a series of short declarative sentences (statements) for them to find various ways 
of combining those sentences into one longer, complex sentence.  It is one of the most powerful 
strategies in writing instruction.  If your pupils already know how to use conjunctions, appositives 
and subordinating conjunctions, they’ll be able to draw on those techniques in finding ways to 
combine sentences.  They’ll also be able to practice using pronouns.  As an introduction, give 
pupils a series of short statements that can be combined into one longer, complex sentence.  
Begin with just two or three sentences, adding more as pupils’ skills develop. 
 

Sam took the bus every day. 
Sam did not like the bus. 
Sam needed to get to work. 

 
There are a variety of ways these sentences could be combined into one longer sentence.  You 
could, for example, put the second sentence first and introduce it with a subordinating 
conjunction.  You could also use a conjunction to connect the third sentence to the other two: 
 

Although Sam did not like the bus, he took it every day because he needed to get to work. 
 

There are usually various correct ways to combine sentences. 
 

Sam didn’t like the bus, but he took it every day because he needed to get to work. 

Sentence Expansion 
 
Sentence expansion is one of the best techniques for help pupils decide what information they 
need to include to make their writing intelligible and practicing this activity will ensure they grasp 
the meaning of content.   
 
Here’s how it works.  Pupils are give a bare-bones, brief (but complete) sentence – called a kernel 
sentence.  At the same time, give them a list of question words to respond to: who, what, when, 
where, why and how.  Pupils will provide answers – maybe in the form of notes – which can then 
be converted into a complete sentence. 
 
You will need to model how to use their answers to the question words to make the sentence 
longer and more informative.  For example, if you used the kernel sentence, Jane ran and your 
pupils have given them following answers to the question words: 
 

When: 7am 
Where: park 
Why: to get more exercise 

 
Emphasise that the responses are fragments – they don’t have to be full sentences.  Model that 
the expanded sentence would read as follows: 
 

At 7 in the morning, Jane ran in the park because she wanted to get more exercise. 



 
 

 
Another example – teaching about ancient Egypt. 
 

 
 

 



 
 

Assessment 
 
Trust expanded writing standards to be used when assessing edited pieces of writing for Year 1 to 
Year 6.  The expectation is that there will be eleven pieces in all, but not all will be used for 
assessment purposes.  
 
Writing standards are to be stuck on the inside front cover of yellow writing books – follow the key 
and the qualifications for ‘some’, ‘many’ and ‘most’. 
 
Key terminology and definitions to be stuck on the inside back cover of yellow writing books. 
 
Expanded writing standards are saved in TEAMS – English – Writing 

 

 
 
Spelling Assessments 
 
These can be used as evidence towards writing assessments.  Spellings will be assessed as follows from 
Year 2 to Year 6. 
 

 Weekly spelling test – score to be recorded on TEAMS – Phonics and Spellings – Weekly Spelling 
Assessment.   

 

 SPaG spelling assessment – 20-word assessment based on that term’s taught spelling rules.  This score 
is added to the Punctuation and Grammar score and recorded on Insight.  Autumn 2, Spring 2 and 
Summer 2 assessment periods.   

 

 Progress spelling assessment – 50-word test to monitor progress.  To be administered as a Baseline at 
the start of Autumn 1, then again in Autumn 2, Spring 2 and Summer 2.  The expectation is for it to be 
low as a baseline but to then see improvements as the year progresses.  Scores to be recorded on 
TEAMS – Phonics and Spelling – Termly Spelling Assessment.  The same 50 words will be administered 
(applicable to each year group) for each test. 

 

 CEWs – these may be tested but only to give the Teacher a better picture in relation to the statements 
on the Writing Standards about ‘some’, ‘many’ and ‘most’ if they haven’t been able to ascertain this 
information from independent writing or weekly spelling tests. 



 
 

FOUR PURPOSES FOR WRITING – SAVED ON TEAMS – ENGLISH - WRITING 

 

 

 



 
 

  



 
 

 

 



 
 

  



 
 

  



 
 

 


